The Stormbringers: Teacher’s Guide

About the simulation:

The "Stormbringers" simulation was not designed to be a game. No score is kept. The only rewards are
occasional promotions and continued survival. The purpose of the simulation is to allow students to
learn about and to appreciate what our soldiers experienced in the war. My hope was that the
simulation format would make learning about the war more engaging without devolving into
entertainment.

The entire simulation is designed to be completed in three to four 75 minute classes, even allowing time
for the students to puzzle out challenges and read the information notes and letters home. As a
suggestion, students might be paired up, to allow more students access if computers are limited, and to
allow students to share experiences. Students can also access the simulation at home.

Historical Accuracy

| have tried to make the simulation as authentic as possible. The research was extremely extensive,
extending through five years. The chronology, description of major events and battles and all letters,
memoirs and diary entries are all authentic. The tests and challenges are all based on information and
situations from the time period - often borrowed from people's memoirs or biographies. Over 95% of
the images are also authentic, sometimes with a little graphic editing for clarity.



Using “The Stormbringers” in the Classroom

The simulation program consists of series of linked web pages. This means that students can access any
screen in the simulation at any time simply by entering the URL address. At the end of a class students
can "bookmark" the screen they stopped at and resume the simulation from that point later. Students
can also backtrack - go back a screen or two - to learn information for the tests and challenges — without
affecting the flow of the program. As well, students are also able to access Google or other information
sites without closing the simulation.

Here are suggested ways to use “The Stormbringers” in a classroom setting.

1. Create a whole class activity using a Smartboard or Brightlink. Have the
teacher or a student navigate through the simulation, asking the class for
input. It could be used in this way as an introductory activity or as a review
exercise — either year by year or for the entire war years. Teachers could
also use a smart board in a whole class setting to present one of the tests or
4 challenges and have the entire class discuss possible answers. After the class
has discussed the possible choices and expected consequences and selected a best choice, the teacher
could move on to the answer screen to see the result. The teacher could also go back and look at the

results for the other choices as well.

2. Use the simulation as a “hook” to lead into actual World War Il events. As students reach key
moments in the simulation they could read up or do research on
h 7—{00& that event, have the teacher explain the event to the entire class, or
(r 0 have one class group do a presentation on that particular event. Use
the simulation as an introduction to learning more about events
mentioned in the simulation such as: Ypres, the Somme, Vimy,
Passchendaele, the Hundred Days. Students can also do investigations of details of a typical soldier's
experiences in such areas as equipment, uniforms, diet, and complaints.

3. The teacher could simply put the students into pairs, and
then go through the scenario in two or three classes. As the
students progress through the simulation they could work on a
related assignment - a historical "scavenger hunt", creating a
time line, recording information on key battles, creating a "Top
Ten" list related to the war, etc

4. Students can compare notes with other class members on topics such as who survived, who died, and
how each pair handled different experiences. What “lessons learned” can the class generate from their

collective experiences?



Assignment lIdeas

5. Have students keep a diary during the simulation. Students can
maintain a year-by-year record of where the soldier is, what he is
doing, and his perceptions of the war. Based on this, students
can create a First World War events time line for Canadian and
International events. In addition, the students can write a
reflective journal of their perceptions, thoughts, and reflections
about war.

6. Have students compare the hypothetical soldier’s experiences
to those of actual soldiers. Students can use the links to the
letters, diary entries and memoirs to research more about the
soldiers who wrote them. This could be tied into the “Lest We
Forget” Library and Archives Canada program. They could also
search for letters or diaries written by local veterans. The “Letters
Home” in the simulations are all authentic. To see the originals,
visit Vancouver Island University’s “Canadian Letters and Images
Project” at http://www.canadianletters.ca/collections/469/S. The

Dominion Institute’s “Memory Project” provides another way
students can read about the experiences of actual war veterans

and compare them to what they experienced in the simulation.
Visit the Memory Project's web site at www.thememoryproject.com.
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7. Have students compare what they've experienced in the simulation with what they've seen in movies
about the war. Possible movies include "Passchendaele"”, "Gallipoli", "All Quiet on the Western Front",
"Paths of Glory", "The Trench", "Flyboys".


http://www.canadianletters.ca/collections/469/S
http://www.thememoryproject.com/

8. . Ask students what new appreciation has the simulation given you for
our veterans? If they could ask three questions of a veteran from the
army, navy, or air force, what would they be?

THESE WOMEN ARE

9. Have students research more on the "Home Front" and on women's
contributions during the war: the women who joined a nursing service,
those who went to work in industry, and those at home.

10. Have students research members of visible
minorities fighting on behalf of the British Empire -
Native Peoples, Canadian Blacks. How were they
treated in the Army, by the other soldiers and by the
Army leadership? What did they achieve? What was
life like for them after returning to Canada as
compared to how most soldiers were treated on

their return?

11. Have students investigate the impact of changes in
technology in the war. How did technological changes
affect the nature of warfare and the course of the war?




12. Have students create a power-time graph to chart the course of the war in Europe: who is winning,
who is losing from 1914 to 1918. Explain the when, how and why of the rise and fall of each side.
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13. Use the simulation as a review tool. Students can take events they have learned about in class and
see how they tie together, from the perspective of a Canadian soldier. Students can compare what they
learned in class with the way the simulation presents each event.

14. Have students write a reflective journal during and after their experiences on such topics as:

a. How it felt to be a typical front-line soldier going into battle:

- A front line soldier’s experiences and emotions before and during an attack

- How little control front line soldiers had over their chance of surviving an attack
- How dependent front line soldiers were on the attack planners

b. What was learned about the nature of war:

- What has to be done to the enemy in order to win a battle

- How even great victories come at a price in human lives

- The randomness and unfairness of war, simple chance can determine who lives or dies

- How wartime can involve months of tedium followed by one day of terror, years of training
come down to one real battle

¢. Canadian pride and the war:

- How good were the Canadian leaders and soldiers compared to the British, American, Russian,
and German armies?

- Why we should feel proud of what Canadians achieved in WWI



Historical Thinking — The “Big Six” Historical Concepts

Based on http://historicalthinking.ca/historical-thinking-concepts

To think historically, students need to be able to six distinct but closely interrelated historical thinking
concepts:

- Establish historical significance

- Use primary source evidence

- ldentify continuity and change

- Analyze cause and consequence

- Take historical perspectives

- Understand the ethical dimension of historical interpretations.

Taken together, these concepts tie “historical thinking” to competencies in “historical literacy.” In this
case, “historical literacy” means gaining a deep understanding of historical events and processes
through active engagement with historical texts.

Historically literate citizens can assess the legitimacy of claims people have made related to History.
(“History proves that . ..”, “History tells us that . . . “) They can interrogate historical sources. They know
that a historical film can look "realistic" without being accurate. They understand the value of citing
sources. In short, they can detect the differences, between the uses and abuses of history. “Historical
thinking” only becomes possible in relation to substantive content. These concepts are not abstract
“skills.” Rather, they provide the structure that shapes the practice of history.

1. Establish Historical Significance: , Histal‘i&al :
What is historically significant? How significant is something in gmﬁcance

History?

Sample activities:

After going through the simulation students are asked to identify the most historically significant
events and developments.

The teacher provides them with specific events or developments and asks them to assess how
significant each was.

Students are asked to assess how significant Canadians contributions to the war were?

Students examine individual soldier’s experiences and try to link their stories to larger trends such as
training camp issues, daily life/dangers at the front, the course of battles, new battle technology and
tactics, changes in morale, issues in racism and sexism.


http://historicalthinking.ca/historical-thinking-concepts

2. Use Primary Source Evidence:

Reading a source for evidence demands a different approach than
reading a source for information. A history textbook is generally
used more like a phone book: it is a place to look up information.
Primary sources must be read differently. To use them well, we set
them in their historical contexts and make inferences from them to

help us understand more about what was going on when they were
created. Once we establish what the evidence is, and whether or not it is legitimate, we examine it
to see if it offers clues about the person who owned or created it, when the evidence was made,
what it tells us about its creator, and what else was going on at that time.

Sample activities:

What can we infer from the primary evidence from the war? Students are asked to examine original
diaries artifacts and images presented in the simulation and draw inferences concerning the people
who created them. Students could draw inferences concerning a soldier’s thoughts/fears/attitudes
towards serving in the war: training camp life and preparation for combat, surviving trench life,
combat dangers, and attitudes towards their leaders and the war as a whole.

3. Identifying Continuity and Change:

Students sometimes misunderstand history as a list of events.
Once they start to understand history as a complex mix of
continuity and change, they reach a fundamentally different
sense of the past. There were lots of things going on at any one

time in the past. Some changed rapidly while others remained
relatively continuous. Judgments of continuity and change can be made on the basis of comparisons
between some point in the past and the present, or between two points in the past.

Sample activities:

Where can we find examples of continuity and change in the war? What stays the same, what
changes — and in what ways? Students are asked to find examples of change and continuity through
the war years, in training techniques, daily routines for our soldiers, sailors and airmen, their
attitudes, weapons and equipment, types of fighting, and the progress of the war - who is winning,
who is losing?



4. Analyze Cause and Consequence

J

In examining both tragedies and accomplishments in the past, we are
usually interested in the questions of how and why. These questions
start the search for causes: what were the actions, beliefs, and

circumstances that led to these consequences? In history, as opposed

to geology or astronomy, we need to consider human agency. People, as individuals and as groups,
play a part in promoting, shaping, and resisting change. People have motivations and reasons for
taklng action (or for sitting it out), but causes go beyond these. We also have to look at the larger
context. Causes are thus multiple and layered, involving both long-
term ideologies, institutions, and conditions, and short-term
motivations, actions and events. Causes that are offered for any
particular event (and the priority of various causes) may differ, based
on the scale of the history and the approaches of the historian.

Sample activities:

WWII is full of examples of examples of cause and consequence. Students can find examples of cause
and effects in the origins of the war, why the German Blitzkrieg was so successful at first - and its
consequences, the evolution of the U-Boat war, the origins and consequences of Germany's attack on
the USSR and Japan's attack on Pearl Harbor, the evolution of the Allies' mass bombing campaign,
origins and consequences of the Western Allies Italian and Normandy invasions, the origins and
consequences of Germany's "Final Solution" and the Holocaust, and the many consequences of the

Allied victory in the war.

5. Take Historical Perspectives

* Understanding the foreignness of the past is a huge

challenge for students. But rising to the challenge

iluminates the range of human behaviour, belief and
social organization. It offers surprising alternatives to
the taken-for-granted, conventional wisdom, and
opens a wider perspective from which to evaluate our
present preoccupations. Taking historical perspective
means understanding the social, cultural, intellectual,
and emotional settings that shaped people’s lives and actions in the past. Understanding diverse
perspectives is a key to historical perspective-taking. Though it is sometimes called “historical
empathy,” historical perspective is very different from the common-sense notion of identification
with another person. Indeed, taking historical perspective demands comprehension of the vast
differences between us in the present and those in the past.



Sample activities:

Students will use evidence from the simulation to investigate how Canadians in 1939 viewed and
understood their world. They will discover how people felt when war was declared and what they
thought the war will be like. They will investigate how attitudes to the war changed over time with
changes in military technology, and the increasing destructiveness and brutality of the fighting.
Students will use documents from the simulation to learn what soldiers thought of their purpose and
role in the military and how this changed during the war. They will also investigate peoples’ attitudes
to other groups — minorities, women, the government, military leadership, the British, the enemy,
etc. as well as what they thought the result would be and the world that would be created
afterwards.

6. Understanding Ethical Dimensions of History

Taking historical perspective demands that we understand the
differences between our ethical universe and those of bygone
societies. We do not want to impose our own anachronistic
standards on the past. At the same time, meaningful history
does not treat brutal slave-holders, enthusiastic Nazis, and

IM

marauding conquistadors in a “neutral” manner. Historians
attempt to hold back on explicit ethical judgments about
actors in the midst of their accounts, but, when all is said and
done, if the story is meaningful, then there is an ethical
judgment involved. We should expect to learn something from

the past that helps us to face the ethical issues of today.

Sample activities:

Students will investigate key ethical issues in the war:

inadequate training leading to soldiers sent to their deaths by poor planning and errors on
leadership, deliberate attacks on defenseless civilian populations, changes in military technology
leading to increasing destructiveness and brutality in the fighting: mass aerial bombing, use of
atomic bomb, should more have been done much earlier to stop the Holocaust? Students will
explore ethical issues related to sexism and racism, the treatment of Women, Indigenous Peoples,
French-Canadians, Canadian Blacks, and the internment of Japanese-Canadians.



The Ontario Curriculum, Grades 9 and 10, Canada and World Studies, Revised 2013

http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf

Canada and World War One: Strands and Threads

B1. Social, Economic, and Political Context:

Describe some key social, economic, and political events, trends, and developments between 1914 and
1929, and assess their significance for different groups in Canada. National and international events,
trends, and developments during this period affected various groups in Canada in different ways. In
what ways did the lives and struggles of different individuals and groups help shape Canada during this
period? What lasting impact did they have on Canada?

B1.2 Identify some major developments in science and/or technology during this period, and assess
their significance for different groups in Canada (e.g., the impact of: new military technologies on
Canadian soldiers;

B1.4 Explain the impact on Canadian society and politics of some key events and/or developments
during World War | (e.g., with reference to shortages on the home front; the internment of “enemy
aliens”; an increase in the number of women in the workforce; the Union government; new laws such as
the Military Voters Act, the Wartime Elections Act, the Income Tax Act, and/or the War Measures Act;
the Halifax Explosion; the role of veterans in postwar labour unrest)

B2.Communities, Conflict, and Cooperation:

Analyse some key interactions within and between different communities in Canada, and between
Canada and the international community, from 1914 to 1929, and how they affected Canadian society
and politics. This was a period of major conflict and change in Canada and abroad.

B2.1 Explain the main causes of World War | (e.g., European alliances, rivalries, militarism, and
nationalist movements) and of Canada’s participation in the war (e.g., imperialist sentiments in English
Canada; Canada’s status within the British Empire), and analyse some of the consequences of Canada’s
military participation in the war (e.g., with reference to enlistment; the conscription bill; the military
consequences and the human costs of battles involving Canadian forces; issues facing veterans) Sample
guestion: “What were some of the short- and long-term consequences of Canadians’ participation in
battles such as the Somme, Ypres, Passchendaele, and Vimy Ridge?”

B2.2 Analyse, with reference to specific events or issues, the significance of Canada’s participation in
international relations between 1914 and 1929 (e.g., Canada’s position within the British Empire,
Canada’s military participation in World War |, Canada’s separate signing of the Treaty of Versailles)
Sample question: “What criteria would you use to determine the significance for Canada of the
country’s contributions to World War 1?”

B2.3 Describe some major instances of social and/or political conflict in Canada during this period,
including conflict between French and English Canada (e.g., differing views on the need for conscription;


http://www.edu.gov.on.ca/eng/curriculum/secondary/canworld910curr2013.pdf

French-Canadian nationalism versus the imperialist perspectives of some English Canadians), and
analyse some of their causes and consequences

B2.5 Describe attitudes towards and significant actions affecting ethnocultural minority groups in
Canada during this period (e.g., with reference to racism and antisemitism, segregation, discrimination),
and explain their impact

B3. Identity, Citizenship, and Heritage:

Explain how various individuals, organizations, and specific social changes between 1914 and 1929
contributed to the development of identity, citizenship, and heritage in Canada. During this period,
predominant attitudes towards women, and towards immigrants, First Nations, Métis, Inuit, and other
minority groups, affected the development of Canadian identity and citizenship.

B3.1 Explain how some individuals, groups, and/ or organizations contributed to Canadian society and
politics during this period and to the development of identity, citizenship, and/or heritage in Canada
(e.g., with reference to Billy Bishop, Robert Borden, Sam Hughes, Arthur Currie, the Vandoos, Francis
Pegahmabow, Margaret Macdonald and the Royal Canadian Army Medical Corps Nursing Sisters, the
women of the IODE)

B3.3 Describe some significant developments in the rights and lives of women in Canada during this
period (e.g., women’s contribution to the war effort, their expanding role in the workplace), and explain
the impact of these developments on Canadian citizenship and/or heritage Sample questions: “What
role did World War | play in changing the lives of some Canadian women?



